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History Curriculum 

Statement 
 

Intent: What do we want for our children as 

historians? 

 

HSA Curriculum Intent: What do we want for our children as historians? 

At Hilton Spencer Academy, we aim to provide a History curriculum which enables our children to 

know more and remember more of the curriculum. To encourage this, our breadth of study follows a 

schema theory underpinned by our four threshold concepts: Understand chronology, Interpret the 

past, Build an overview and Communicate historically. To support this schema, which encompasses 

an appreciation of how facts are connected from Early Years through to KS2, knowledge is explored 

within the following categories: Settlements, Beliefs, Culture and Pastimes, Location, Main Events, 

Travel and Exploration Conflict, Society, Artefacts and Vocabulary. Our curriculum strives to 

provide children with skills, experiences and knowledge, which is both progressive and transferrable, 

throughout their time at Hilton, into further education and beyond.  

Impact 

Our History curriculum ensures coverage of the National Curriculum. Progression documents (see 
Appendix 6) ensure that skills and concepts are covered and developed year on year to ensure 
attainment targets are securely met by the end of each Key Stage. Through the explicit teaching of 
history skills, both the teachers and the pupils assess their learning continuously throughout the 
lesson. Our assessment systems enable teachers to make informed judgements about the depth of 
their learning and the progress they have made over time. Assessment and feedback allow children 
to identify their areas of strength and reflect on areas for improvement.  

Our children will build secure knowledge, skills and understanding in History and will be prepared to 
access the History curriculum in Key Stage Three and beyond.. 

The impact of teaching History will be seen across the school with an increase in the profile of 
History raising its profile amongst the children, staff and parents. Opportunities for wider learning 
will be sought through involving external experts and educational visits where relevant.  

 

 

Basic Principles 



Learning is a change to the long-term memory and our aims are to ensure that our pupils 

experience a wide breadth of study and have, by the end of each key stage, long-term 

memory of an ambitious body of procedural and semantic knowledge.  We use the essential 

characteristics (see Appendix 1) to ensure that our pupils are given the knowledge, skills 

and opportunities needed to develop as historians.  

•   

• Curriculum drivers shape our curriculum breadth and are derived from an 

exploration of the backgrounds of our pupils. They are used to ensure that we give 

our pupils appropriate and ambitious curriculum opportunities. 

• Cultural Capital gives our pupils the vital background knowledge required to be 

informed and thoughtful member of the community who understands and believes 

in British Values – see cultural capital statement.  

• Curriculum breadth is shaped by our values, cultural capital, subject topics and our 

ambition for pupils to study the best of what has been thought and said by many 

generations of academics and scholars.  Our breadth of curriculum ensure that we 

cover all aspects of the Primary National Curriculum – see Appendix 2. 

• Subject topics are the specific aspects of subjects that are studied, distinguished 

from our threshold concepts. 

• Threshold concepts tie together the subject topics into a meaningful scheme.  In 

each unit, the same concepts are explored over and over to gradually build an 

understanding of them – see Appendices 3 and 4. 

• Milestone indicators are given for each of the threshold concepts, each of which 

includes the procedural and semantic knowledge pupils needs to understand the 

concepts and this provides a progression model – see Appendices 4, 5 and 6. 

• Knowledge categories in each subject give pupils a way of expressing their 

understanding of the threshold concepts and help to strengthen the schema -see 

Appendix 7 



• Vocabulary progression 

• Knowledge webs 

• Cognitive science tells us that working memory is limited and that cognitive load is 

too high if pupils are rushed through content, limiting long-term memory.  In order 

for pupils to become creative thinkers, or have a depth of understanding, they must 

first take time to master the basics. 

• Cognitive domains are worked through for each domain: basic, advancing and deep, 

throughout a two-year period of study. 

• Pedagogical style is used varyingly, based on that of Sweller, Kirschner and 

Rosenshine, meaning that direct instruction is given in the early stages or learning 

and then discovery-based approaches are used later. 

• Proof of Progress (POP) tasks are used to show our expectations in each cognitive 

domain. 

 

 

 

 

 

 

 

 

 

 

Implementation: How will we carry out our 

vision? 

At Hilton Spencer Academy, our curriculum design is based on evidence from cognitive 

science:  



• spaced repetition 

• interleaving 

• retrieval.   

We implement our vision by using four threshold concepts. These are the key ideas that 

underpin the subject of History, helping pupils to form a schema within their long-term 

memories. 

 

Using Oracy in History  

The key strategy to embed Oracy into our History learning is to think about teaching both 

exploratory and presentational talk. Teaching students to explore historical ideas and 

arguments through scaffolded discussion works effectively in pairs/groups, where students 

create ideas, evaluate different interpretations, support or challenge each other and 

negotiate conclusions. The verbalisation of their learning also helps consolidate knowledge, 

moving it from the working memory to the long-term memory. 

 

Impact: How will we assess what the children 

know, remember and understand? 
We assess the impact of our curriculum design in the long-term because learning is a change 

to long-term memory.   

We do, however, use probabilistic assessment based on deliberate practice.  This means 

that we determine that our practices are appropriate, related to our goals and likely to 

produce the results as the children progress through Hilton Spencer Academy. 

We also use comparative judgement in two ways: in the tasks we set and in comparing 

pupils’ work over time. Lesson observations are also used to ensure that the pedagogical 

style matches our depth of expectations.   



 

 

Appendices 

  



Appendix 1: Essential Characteristics of a historian 

 

• An excellent knowledge and understanding of people, events, and contexts from a 
range of historical periods and of historical concepts and processes. 

• The ability to think critically about history and communicate ideas very confidently in 
styles appropriate to a range of audiences. 

• The ability to consistently support, evaluate and challenge their own and others’ 
views using detailed, appropriate and accurate historical evidence derived from 
a range of sources. 

• The ability to think, reflect, debate, discuss and evaluate the past, formulating and 
refining questions and lines of enquiry.  

• A passion for history and an enthusiastic engagement in learning, which develops 
their sense of curiosity about the past and their understanding of how and 
why people interpret the past in different ways.  

• A respect for historical evidence and the ability to make robust and critical use of it 
to support their explanations and judgments. 

• A desire to embrace challenging activities, including opportunities to undertake high-
quality research across a range of history topics 

• An excellent knowledge and understanding of people, events, and contexts from a 
range of historical periods and of historical concepts and processes. 

• The ability to think critically about history and communicate ideas very confidently in 
styles appropriate to a range of audiences. 

• The ability to consistently support, evaluate and challenge their own and others’ 
views using detailed, appropriate and accurate historical evidence derived from 
a range of sources. 

• The ability to think, reflect, debate, discuss and evaluate the past, formulating and 
refining questions and lines of enquiry.  

• A passion for history and an enthusiastic engagement in learning, which develops 
their sense of curiosity about the past and their understanding of how and 
why people interpret the past in different ways.  

• A respect for historical evidence and the ability to make robust and critical use of it 
to support their explanations and judgments. 

• A desire to embrace challenging activities, including opportunities to undertake high-
quality research across a range of history topics. 

 
  



Appendix 2: National Curriculum Coverage  

Key Stage 1 Key Stage 2 

Key Stage 1 

• Changes within living memory. 
Where appropriate, these should be 
used to reveal aspects of change in 
national life.  

• Events beyond living memory that 
are significant nationally or globally  

• The lives of significant individuals in 
the past who have contributed to 
national and international 
achievements.  

• Significant historical events, people 
and places in their own locality. 

 

Key Stage 2 

• Changes in Britain from the Stone Age 
to the Iron Age. 
 

• The Roman Empire and its impact on 
Britain. 

 

• Britain’s settlement by Anglo-Saxons 
and Scots. 

 

• The Viking and Anglo-Saxon struggle for 
the Kingdom of England to the time of 
Edward the Confessor. 

  

• a local history study 
. 

 

• a study of an aspect or theme in British 
history that extends pupils’ 
chronological knowledge beyond 1066. 

  

• The achievements of the earliest 
civilizations – an overview of where and 
when the first civilizations appeared. 

 

• Ancient Greece – a study of Greek life 
and achievements and their influence 
on the western world. 

 

• A non-European society that provides 
contrasts with British history – one 
study chosen from: early Islamic 
civilization, including a study of 
Baghdad c. AD 900; Mayan civilization 
c. AD 900; Benin (West Africa) c. AD 
900-1300. 
 
 

 

  



Appendix 3 – Whole School Overview 

 
 Autumn Spring Summer 
Reception  

R1 
 

R1/R2 
 

 
R2 

 

Year One History of Hilton and 
the school 

 
Remembrance Day 

 

Significant historical 
figures: 

 
Mary Queen of Scots 

(local study) 
Mary Anning, fossil 

hunter 

Timeline of me 
Timeline of London 

 
Historical figures: 
Queen Elizabeth II 

 
 Toys – Teddies and 

comfort through 
history 

 

   

Year Two Transport through the 
ages 

 

Great Fire of London Changes: Toys and 
changes over time 

 
The Monarchy 

 

   

Year Three Changes in Britain 
from Stone Age to Iron 

Age 
 

Roman Empire and its 
impact on Britain 

Anglo-Saxons 
 

Vikings 

Ancient Egypt 

Basic (B) Basic (B) 
 

Basic (B) 

Year Four Changes in Britain 
from Stone Age to Iron 

Age 
 

Roman Empire and its 
impact on Britain 

Anglo-Saxons 
 

Vikings 

Ancient Egypt 

Advancing (A) 
 

Advancing (A) 
 

Advancing (A) 

Year Five Local study: 
Mary Queen of Scots 

The Great Stink 
(Industrial Revolution) 

Mayans 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Ancient Greece 

 
Conflicts and Changes 

(WW1 focus) 

Basic (B) 
 

Basic (B) Basic (B) 

Year Six Local study: 
Mary Queen of Scots / 

James I 
 

Ancient Greece 

The Great Stink 
(Victorian era) 

 
Conflicts and Changes 

(WW2 focus) 

Mayans 

Advancing (A) 
 

Advancing (A) 
 

Advancing (A) 



Appendix 4: Threshold Concepts 

 
There are four concepts that are used and these underpin the teaching of history. 

The four concepts in History are: 

1. Investigate and interpret the past – This concept involves recognising that our understanding 

of the past comes from an interpretation of the available evidence. 

 

2. Build an overview of world history – This concept involves an appreciation of the 

characteristic features of the past and that these features are similar and different across 

time periods and an understanding that life is different for different sections of society.  
 

3. Understand chronology – This concept involves an understanding of how to chart the 

passing of time and how some aspects of history happened at similar times in different 

places. 
 

4. Communicate historically – This concept involves using historical vocabulary and techniques 

to convey information about the past. 
 

Four Threshold Concepts 

Investigate and interpret the 
past. 

This concept involves recognising that our understanding of the 
past comes from an interpretation of the available evidence. 

Build and overview of world 
history 

This concept involves an appreciation of the characteristic 
features of the past and that these features are similar and 
different across time periods, and an understanding that life is 
different for different sections of society.  

Understand chronology  

 

This concept involves an understanding of how to chart the 
passing of time and how some aspects of history happened at 
similar times.  

Communicate historically This concept involves using historical vocabulary and techniques 
to convey information. 



This diagram shows the four concepts which forms the basis of history at Hilton Spencer Academy. 

 

 

  



 

 

 

 

 

 

 



Appendix 5: Milestone Indicators 

The image below shows the progression milestones for Nursery (N), Reception 1 (R1) and Reception 2 (R2). 



The tables below show how the concepts (Investigate and interpret the past, Communicate historically, 

Understand chronology and Build an overview of world history) work alongside the National Curriculum, 

(Key Stage One and Key Stage Two). 



1. Investigate and interpret the past. 

 

 



2. Communicate historically 



3. Understanding Chronology. 

 

 

 

 



4. Build an overview of world history. 

 

 

 



Appendix 6: Progression within the concepts (Planning Aid) 

 

 

 

 

 

 

 

 

 

 

 



Year Term NC Coverage Concept  
(bold and highlighted = deepening objectives in the second year of the 2 year cycle) 

Understand Chronology  Interpret the past Build an overview (World 
History) 

Communicate 
Historically 

 
 

 
Year 
One 
(B) 

Autumn    
 

  
 

 

  
 

   

Spring  
 

  
 

   

     

 
Summer  

     

     

 
 

 
 

Year 
Two 
(A,D) 

 
 
 
 
 
 
 
 

Autumn        

     

Spring  
 

     

     

Summer         

     

 
 
 

 

Autumn  Changes in Britain 
from Stone Age 

Iron Age 

Stone Age: 
Describe and label a timeline of the 3 
different periods of The Stone Age. 
Bronze Age: 
List some significant events during the 
Bronze Age. 
Iron Age: 

Stone Age: 
Describe the Oldowan toolkit. 
What artefacts were found at Skara 
Brae? 
Bronze Age: 
What artefacts have been found in 
Bronze Age burial sites? 
Iron Age: 

Stone Age: 
Describe how people found food during 
the Stone Age and list the foods they ate. 
When did the climate become warmer 
during this period? 
When did Stone Age humans start to use 
bows and arrows? 

Define: communal, 
nomadic, migration, 
ancestors, barrow, hoard, 
preserved, conquest, 
blacksmith  



Year 
Three  

(B) 

Label a timeline with important Iron Age 
dates. 
 
 

What were the lives of the rich and 
poor like in Iron Age communities? 

When did settlements become more 
permanent during the Stone Age? 
Name and study a Stone Age settlement. 
Iron Age: 
What was significant about the Iron Age? 
List some of the ways in which the Celts 
farmed and preserved food. 
Who would shelter in hill forts and what 
types of weapons were used by warriors 
during conflict? 
What were the lives of the rich and the 
poor like in Iron Age communities? 

Roman Empire 
and its impact on 

Britain 

Label a timeline with key dates in the 
history of the Roman Empire. Highlight 
the key dates of Roman Britain. 

Where did Hadrian build a wall? Why? 
Who led the Iceni tribe against the 
Romans? 
List some sources of evidence that help 
historians understand Roman life. 

When was Britain conquered by the 
Romans? 
Who were Romulus and Remus? Explain 
the myth of the founding of Rome. 
What was the language of Ancient Rome? 

 

Define: empire, territory, 
preservation, primary 
source, secondary source 

Spring  
 

Anglo Saxons     

Vikings    
 
 

 

Summer Ancient Egypt Label a timeline with dates from the 
Ancient Egyptian era.  

What were the names of the Egyptian 
rulers? 
List some influential artefacts from the 
Ancient Egyptian era. 
Describe how a body was prepared for 
burial. Why was it important to 
preserve the body in this way? 
List the things needed to enter the 
afterlife. 
Describe how ordinary people were 
buried. 
Were the uilders of the pyramids 
slaves? 

Describe what an archaeologist does. 
Who conquered the Ancient Egyptians? 
 

Define: archaeologist, 
burial, afterlife 

 
 
 
 
 

Autumn  Changes in Britain 
from Stone Age to 

Iron Age 

Stone Age: 
Use a timeline and historical language to 
describe the changes taking place in this 
era.  
Why do we use the word ‘probably’ 
when explaining what life was like 
during the Stone Age period? 
Iron Age: 

Stone Age: 
Explain what sources of evidence are 
available to tell us about the Stone Age. 
Investigate Stone Age cave paintings.  
Bronze Age: 
What do the artefacts at Amesbury tell 
us? 

Stone Age: 
Explain the changes that took place in 
how people found food.  
Organise information about agriculture in 
the Stone Age.  
Explain the change from hunter-gatherer 
to permanent settlers. 
Organise information about Stonehenge. 

Define: communal, 
nomadic, migration, 
ancestors, barrow, hoard, 
preserved, conquest, 
blacksmith 
+ 
 scavenging, hunting  



 
Year 
Four  
(A,D) 

Label a timeline with important Iron Age 
dates. 

  

True or false? Bronze Age 
metalworkers only used bronze to 
make jewellery. 
Iron Age: 
Summarise the key features of an Iron 
Age fort. 
Using multiple sources of evidence, 
prove that Iron Age communities were 
able to farm more land with iron-made 
tools. 
 
 

What have historians discovered about 
our early ancestors by examining their 
teeth? 
Iron Age: 
Research significant Iron Age hill forts. 
Create an overview of the key changes 
from the Stone Age to the Iron Age 
focusing on food, farming and 
settlements.  
Recommend some significant artefacts 
from Iron Age Britain that help us 
understand what life was like for 
different sections of society. 

Roman Empire 
and its impact on 

Britain 

Compare and contrast the invasions of 
Britain in 55BCE and 54BCE with the 
invasion of 43BCE.  

Explain, using historical vocabulary, the 
impact and influence of the Romans on 
Britain. 
Explain some of the reasons why the 
Romans left Britain. 
Find out how it was possible for only 
1,200 Roman soldiers to beat almost 
80,000 Iceni tribespeople.  
 

Explain why Pompeii can tell us so much 
about Roman life. 
Compare and contrast daily life in Rome 
with that in Roman Britain. 
Why did people enjoy watching violent 
events at the Colosseum? 
Investigate some famous Roman 
buildings like the Colosseum.. 

 

Define: empire, territory, 
preservation, primary 
source, secondary source 
 
 

Spring  
 

Anglo Saxons     

Vikings      

Summer   
Ancient Egypt  

Label a timeline with dates from the 
Ancient Egyptian era. Add other 
historical events you know to the 
timeline. 
Organise a chronology of Ancient 
Egyptian times using photographs of 
significant artefacts. 
 

 

Explain why the Ancient Egyptians were 
able to settle near the Nile. 
Explain what irrigation is and why it was 
important to the Ancient Egyptians. 
Why is the Rosetta Stone such an 
important artefact? Justify your answer. 
Organise information about Ancient 
Egyptian tomb paintings. What do they 
tell us about daily life in this time 
period? 
Organise information about famous 
Egyptian rulers 
Explain the Egyptian social pyramid. 
Compare and contrast daily life for 
pharaohs and ordinary people. 
Prove that the Egyptians were skilled 
farmers and engineers. 
Suggest reasons why most tombs and 
pyramids were robbed of all their 
artefacts. 

Explain what makes the Ancient Egyptians 
significant. 
Compare and contrast Ancient Egyptian 
burials with those of the Stone Age and 
the Bronze Age. 
Investigate the Seven Wonders of the 
World. 
 
 

 



Investigate Ancient Egyptian gods and 
their influence on Egyptian daily life. 
. 

 
 
 
 
 
 
 

Year 
Five 
(B) 

 
 
 

 
Autumn  

Local study:     
 

 

Ancient Greece Label a timeline with important dates 
from Ancient Greek history. 

What are some of the legacies of 
Ancient Greece? 
Describe how artefacts and remains 
help historians understand daily life in 
ancient times. 
List some Greek myths and legends. 
 

Name some famous Greek buildings. 
List examples of buildings that have been 
inspired by Greek architecture. 
 

Define:  
civilisations, government, 
influential, architect, 
architecture 

 
Spring  

 

     

     

 
Summer  

     

     

 
 
 
 
 
 

Year 
Six 

(A,D) 
 
 
 

Autumn  Local study:     
 

 

Ancient Greece Label a timeline with important dates 
from Ancient Greek history. Use 
historical language to add detail. 
Create a timeline that explain show 
democracy has been used over the 
course of history. 

Are Homer’s ‘Iliad’ and ‘Odyssey’ 
reliable sources of historical evidence? 
Suggest some artefacts that could be 
used to find out about Greek culture. 
Give an overview of significant Greek 
myths and legends. Why were they 
significant? 
Explain the characteristic features of 
Greek architecture. 
Organise information about Ancient 
Greek systems of government. 
Investigate the three generations of 
Greek gods. Develop a family tree that 
explains the relationship between 
them. 
Investigate the famous Greek epics, 
‘The Iliad’ and ‘The Odyssey’. Explain 
why they are an important source of 
evidence. 
 
 

Provide a chronology of important events 
in Ancient Greek history. How do they 
compare to another civilisation you know 
about? 
Organise information about famous Greek 
thinkers such as Pythagoras, Archimedes 
and Hippocrates. 
Explain the influence of Ancient Greeks on 
modern political systems. 
Investigate the history of the Olympics. 
Find evidence that Greek architecture is 
still popular today. 
 
 
 
 

Define:  
civilisations, government, 
influential, architect, 
architecture 
+ 
 city state 



 

Spring  
 

     

     

Summer       

     

 

 

 

 

 

 



 

Appendix 7: Knowledge Categories 

Knowledge Categories 

Each concept has its own facts of knowledge which help to strengthen the 
schema. 

Threshold Concept Knowledge Descriptor Symbol 

1.Investigate and 
interpret the past. 

 

 

Artefacts Evidence, both first hand 
(primary) and interpretations 
(secondary) helps historians 
to understand what 
happened in the past. 
Artefacts, a form of first-hand 
evidence, are the everyday 
objects left behind that act as 
clues as to what life in the 
past may have been like. 
Aspects of knowledge 
include: 
-tools 
- ornaments 
- household items 
- coins  
- diaries 
- historical accounts 
- newspaper reports 

 

2. Communicate 
historically. 

Vocabulary Historical vocabulary is used 
to discuss main historical 
events, chronology and 
world history. 

 

3. Understand 
chronology. 

Main events History is often thought of in 
terms of events and when 
they took place. Aspects of 
knowledge include: 
- Key stories and events 
- Key figures 
- The changes brought about 
by the events.  
- Significant events that 
happened elsewhere at the 
same or similar time.   

 



4. Build an overview 
of world history. 

Society Society is the way that groups 
organise themselves. Aspects 
of knowledge include: 
-life for different sections of 
society (e.g. rich and poor, 
men and women, adults and 
children, urban and rural) 
- education 
- crime and punishment 
- health and medicine 
- clothing 
- social organisation (e.g. 
nation states, systems of 
government). 

 

Settlements Aspects of knowledge 
include:  
- homes 
- sanitation 
- heating 
- public facilities 
- monuments and memorials  
- gathering places 
- the nature of a settlement  
- defences and important 
features.  

 

Beliefs  Beliefs often form the basis 
for day-to day routines and 
practices. In organising 
knowledge into belief 
systems pupils will begin to 
understand why people acted 
the way they did. Aspects of 
knowledge include: 
-pagan practices 
- organised religions  
- key events  
- ideologies and symbols. 

 

Travel and 
exploration 

How people have travelled 
and how far they have 
travelled, has developed 
dramatically throughout 
history. Aspects of knowledge 
include: 
-types of transport and how 
they were powered (e.g. foot 
and animals). 
- technological advancements 
and their pioneers.  
- breakthrough events (e.g. 
moon landings).  

 



- reasons for travel (e.g. to 
explore conquer, trade, 
survive) 
- trade rooms  
-holidays and how they have 
changed because of 
transport. 

Culture and 
pastimes  

Evidence of culture and 
pastimes exists from some of 
the earliest civilisations. 
Aspects of knowledge 
include:  
- artworks 
- artists 
- jewellery 
- architecture 
- games 
- sports 
- plays and theatres  
- music and instruments 
- great thinkers 
- stories and books.  

 

Location It is a common misconception 
that events or periods in 
history were widespread and 
even global. Aspects of 
knowledge include: 
-modern geographical 
locations 
- historical geographical 
location 
- multiple locations (empire, 
commonwealth, union). 
- movement and its 
associated terminology 
(migration, exploration, 
conquest). 

 

Food and 
farming 

How people throughout 
history have found food to 
sustain themselves is an 
important part of historical 
knowledge. Aspects of 
knowledge include: 
-main food groups (e.g. 
grains, fish). 
- popular foods and dishes 
- methods of collection 
- important technological 
breakthroughs (e.g. ploughs) 
- use of animals  
- trade in foods and spices. 

 



Conflict Conflict has affected human 
behaviour throughout 
history. Aspects of knowledge 
include: 
-historic events  
- reason for conflict  
- weapons 
- defences 
- resistance 
- tactics 
- types of conflict (e.g. 
battles, wars).  
- resolutions to conflicts 

 

 


